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What do we mean by reading?

Reading is a highly complex task that involves many 
interconnected and codependent linguistic processes that 

draw upon a variety of separate skills.

Hasbrouck & Glasser (2019)



Why Early Intervention?

Children who start low stay low

Trouble with early word reading skills leads to

○ less time spent reading

○ slow vocabulary growth

○ missed opportunities to practice comprehension strategies

○ negative attitudes toward reading

The best solution to the problem of reading failure is to allocate 
resources for early identification and prevention.
Torgesen 1998

Stephanie Stollar, An Introduction to the Science of Reading



It takes 4 times as long to 
intervene and remediate a 
reading difficulty in 4th 
grade versus in 
kindergarten!
(Fletcher, Lyon, et al., 
2007; Mahoney, 2020) 

A meta-analysis comparing 
intervention studies for 
children struggling with 
reading difficulties/dyslexia 
offering at least 100 sessions, 
reported larger effect sizes in 
kindergarten/1st grade than in 
2nd and 3rd grades (Wanzek & 
Vaughn, 2007; Wanzek et al., 
2013)

Skill Definition

Phonemic Awareness Noticing, thinking about and working with phonemes (the 
smallest units of spoken language)

Vocabulary & Oral 
Language

Understanding the meaning of words we speak, hear, read, 
and write

Phonics Knowing relationships between sounds (phonemes) and 
letters (graphemes)

Oral Reading Fluency Reading connected text accurately, fluently, and for meaning

Reading Comprehension Gaining meaning from text

The Essential Components of Early Literacy

Stephanie Stollar, An Introduction to the Science of Reading



WHAT RESEARCH HAS LEARNED ABOUT 
THE READING BRAIN

Reading is not a natural 
process like speech is.  
Researchers now 
understand the pathways 
that need to be created in 
the brain for proficient 
readers (Hill Center 
Learning, 2022).
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The Simple View of Reading

Gough & Tunmer, 1986

How Reading Works in the Brain
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What is the take away?

Written language is not natural. It must be 

explicitly taught.
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● In the United States, NIH research has shown that dyslexia 
affects 20%, or 1 in every 5 people. 

● Dyslexia is one of the most common cause of reading 
difficulties in elementary school children.  

● Dyslexia can be characterized by difficulties in phonological 

awareness, including phonemic awareness and manipulation, 

single-word reading accuracy,  fluency, and spelling, leading to 

difficulties in reading comprehension and written expression 

despite intelligence.  

● Dyslexia is a learning disorder that may affect multiple family 

members, with genetics influencing the condition's 

manifestation (44 to 75% heritability) (Paniagua et al., 2022).



Characteristics 
Word Recognition 

Experiences challenges with accurate 
and/or fluent word recognition 

Encoding Spelling 
Experiences challenges in phonological 
awareness and the ability to accurately 
represent the sounds of words through 
written letters or letter combinations. 

Secondary consequences

May experience challenges in 
vocabulary,  background knowledge, 
and comprehension. 

Phonological Awareness

Experiences challenges with 
phonemes, sounds in spoken 
language.  

Phonemic Awareness

Experiences difficulties in hearing  
identifying, moving, or changing

the smallest sound units in spoken 
words. 

Decoding 
Experiences difficulty in  applying 
knowledge of letter-sound relationships, 
including knowledge of letter patterns, to 
correctly pronounce written words.

Dyslexia 

Although students with dyslexia exhibit similar 

characteristics, not all students with dyslexia are the 

same. Each student has various challenges, gifts, 

strengths, and weaknesses. It is essential to 

understand that students with dyslexia present 

differently and require different academic support. 

They also have strengths that must be recognized 

and supported.    



Understanding NH RSA 200:59

This law requires that schools and districts take the following actions:

● Screen students' reading ability from kindergarten through third grade at least twice per school 

year.  Initial screenings will take place within 60 days from the start of the school year or within 60 

days of students' entry to the school.  

● Use a valid, developmentally appropriate, evidence-based screener. 

● For students whose screening results are below relevant benchmarks for typical grade 

development in specific foundation skills, the schools must;

○ Complete a secondary assessment within 30 days to determine which actions are 

necessary to provide evidence-based literacy instruction intervention or a referral to 

special education.  

○ Cut scores for risk are determined by the publisher of each assessment tool. 

Publishers utilize different criteria to specify a student’s individual risk given their 

current performance as compared to the normed or criterion-based standards.  

Refer to the technical and/or administration manual for the specific cut scores.



Evidence-Based Dyslexia Screeners are developed to help determine risk 

factors for literacy difficulties and the potential for having dyslexia, but 

they do not diagnose dyslexia (Sanfilippo et al., 2020; Shofiah & Putera, 

2023).

 An evidence-based, valid, and reliable dyslexia screener provides a 

deeper investigation into critical literacy skills (Phonological and Phonemic 

Awareness, Alphabetic Knowledge, Sound Symbol Correspondence, 

Decoding, Encoding, Rapid Naming RAN/Fluency, and Comprehension)( 

Malcolm, 2022; Shofiah & Putera, 2023). 

 

New Hampshire Laws, HB 377 and RSA 200:59, state that districts must use 

evidence-based tools to screen and identify students for risk factors.   

Second Assessment 

Triangulating data:  means you use multiple 
sources of data to illuminate, confirm, or 
dispute what you learned from an initial 
analysis of one piece of data.

The Second Assessment helps to drill 
down and evaluate the student in 
order to create an evidence- based
 Intervention Action Plan.  



Informed Decision 

Dyslexia Screener 

Second Assessment Formative Assessments 

Other Data points. 

N

For any student who is identified as having 
characteristics that are associated with potential 
indicators or risk factors for dyslexia and related 
disorders, the student’s school district or chartered 
public school is required to provide age appropriate, 
evidence-based intervention that must start no 
later than January 1st of the school year, or within 60 
school days of the initial screening – if the student 
enters the school more than 60 school days from the 
beginning of the school year



Schools need to provide: 

L
Evidence Based 
Intervention to meet 
targeted areas.  

Referral to Special 
Education.  

and 
or 

Notification to Parent or Legal Guardian: When a child is 

identified as having risk characteristics associated with 

dyslexia and or reading difficulty, the school is required to 

notify the child's parent or legal guardian. This notification 

should include information about the screening process, and 

the results.

Written Intervention and Support Plans: The development of an 

evidence-based intervention and support plan is a crucial step. 

These plans outline specific strategies and accommodations 

tailored to the child's needs. They should involve input from the 

school and the child's parent or legal guardian to ensure a 

comprehensive and effective approach.



Periodic Formal Screening Results: The 
school must also provide the parent or 
legal guardian with periodic formal 
screening results. These results are based 
on individual written intervention and 
support plans that are developed in 
collaboration with the parent or legal 
guardian.          

Districts are only responsible for screening the students twice a year.  They are not responsible for the 
intervention plan at the charter schools. 

  The student's school district or chartered public school shall provide age-appropriate, evidence-based, intervention strategies to 
begin by the January 1 of the school year for any student who is identified as having characteristics that are associated with 
potential indicators or risk factors of dyslexia and related disorders.   



Q & A 
L

RTI / MTSS
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Understanding the educational acronyms and the systems                  



MTSS-R (Multi-Tiered System of Supports for Reading) and PBIS 

(Positive Behavioral Interventions and Supports), a proactive and 

data-driven framework, educators utilize to customize academic 

help to fit each student's unique needs (NCEE, 2023; Jez, 2020).

The central tenets of MTSS-R strongly emphasize the relationship of 

providing high-quality, evidence-based, direct implicit instruction in 

the Science of Reading within the general education (Tier 1) setting 

(Fien et al., 2020; Fletcher & Vaughn, 2009). 

 

The framework for MTSS-R also revolves around using data to 

identify at-risk students and provide direct, explicit, timely, and 

well-coordinated evidence-based reading interventions tailored to 

their individual needs (Leonard et al., 2019). 

2 

1

3

MTSS embraces universal, differentiated  evidence 
based instruction for all students, with additional 
support for those need more support. 

Tier 1 is foundational instruction. All students 
are provided evidence-based, scientifically 
researched core instruction. (The National Center for 
Learning Disabilities, 2023).  

Tier 2: Through data analysis, students identified as 
presenting risk factors receive evidence-based 
scientifically researched  intervention in small groups 
tailored to their individual needs. These interventions 
complement their Tier 1 core instruction by providing 
additional direct explicit instructional support.

Tier 3: individualized intervention is provided, driven by 
frequent and in-depth analysis of student data, using evidence 
based programing in additional to Tier 1 instruction
 (National Center on Intensive Intervention , 2023).  

Special 
Education 
can occur in 
all three 
Tiers.  



RTI vs MTSS/MLSS? 



MTSS-R requires continued progress monitoring data to 

evaluate how students respond to instruction and the 

intervention (Leonard et al., 2019). MTSS-R placement cannot 

be used to prevent a student from a special education 

evaluation.   

A Multi-Tiered System of Support (MTSS) / Response to 
Intervention (RTI) Process Cannot Be Used to Delay/Deny 
an Initial Evaluation

95% of all kids 
CAN learn how 
to read given 

evidence 
based 

instruction.
The Ladder of 
Reading & Writing 
helps illustrate our 
what this looks like in 
schools.

Keep these numbers in mind 
as we dive into the data…. 



Curriculum-Based Measurement

* “Academic thermometers” for screening & progress monitoring

* A set of standard, simple, short measures of basic academic skills 

* Samples behavior that is expected to be learned over the course of the 
entire year to examine progress over time

* Standardized & technically adequate

* Efficient

* Repeatable & sensitive to improvement

• The performance of all students (high-, average-, and low-achieving 
students, as well as those with disabilities) improved when teachers modified 
their instruction based on CBM data. (Stecker, Fuchs, & Fuchs, 2005)

• Research has established a significant, strong overall correlation among 
CBM reading measures and other standardized tests of reading 
achievement. (Reschly, Busch, Betts, Deno, & Long, 2009)

• Research shows that CBM can be used to assess the growth of language 
and reading skills of Spanish-speaking ELs. (De Ramírez & Shapiro, 2006)

From The IRIS Center. (2005, Rev. 2019). Progress monitoring: Reading. Retrieved from https://iris.peabody.vanderbilt.edu/module/pmr/

CBM Research



Assessment Tools = 
vehicles to gather data

Assessment Process = 
decisions make and actions 
taken based on assessment data

Universal 
Screener

Secondary 
Assessment

Progress 
Monitoring

Outcome 
Assessment

Assessment Types for Monitoring and Tracking Student Progress

● 3 times per year
● Quick and easy
● Identify “at risk” 

students
● Standardized
● Evidence based

● Digging deeper in 
the area(s) “at risk”

● Typically individual
● Drives instruction/ 

intervention

● Regularly completed
● Monitors how 

intervention is 
working

● Helps guide future 
decision for that 
student

● Designed to 
evaluate program 
effectiveness

● Looks at “big 
picture” - school, 
district, state level 
data



GRADE
LEVEL
Personal 
Meeting  →

PROGRESS
MONITORING →

SOURCE: HILL for Literacy



Helpful Resources:

NHED Fact Sheet 

NHED Dyslexia Resource Guide

Conclusion
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What does this mean for my child?
How can I support them at home?                   



Sayko, S. (2020). Coaching Steps for Families. Washington, DC: U.S. Department of Education, Office of Elementary and 
Secondary Education, Office of Special Education Programs, National Center on Improving Literacy. Retrieved from 
improvingliteracy.org

The National Center on Improving Literacy has great resources for 
parents and families.





Other resources
● Reading Rockets - Reading 101: A Guide for Parents

● Florida Center for Reading Research

● The Reading League (TRL) & TRL-NH

● Reading is Essential for All People (REAP)

The Parent Information Center of NH

54 Old Suncook Road

Concord, NH 03301
Office Hours:

Monday through Friday

9:00 am to 4:30 pm
info@picNH.org



IDA -NNEA 
Contact us with questions about the International Dyslexia Association Northern New England Alliance Branch. Click here to sign up for 

our mailing list.

International Dyslexia Association

Northern New England Alliance

PO Box 1934

Rochester, NH 03866

Phone

603-229-7355

Email

info.nnea@ida-nnea.org

Literacy instruction
 is vital to student success.

With all community stakeholders involved in 
supporting Early Literacy skills collectively,  
we can change the trajectory of New 
Hampshire youth.  
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Contact Information:
Liz Cannon - literacyleadersnh@gmail.com
Kate McCaffery - kathleen.a.mccaffery@doe.nh.gov


